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Abstract 
Bullying in Islamic school environments has become a serious problem reflecting a profound gap between students' religious knowledge and their social behavior. This study aims to construct a role modelling model based on the Qur'an and Hadith as a preventive strategy against bullying within contextual Islamic Religious Education (PAI) learning. The study employed a qualitative approach through library research, utilizing content analysis, comparative analysis, and conceptual synthesis of relevant primary and secondary sources. The findings reveal two major points: first, a theoretical construction of Islamic role modelling is established through an integrative synthesis between the concept of uswah hasanah in the Qur'an and Hadith and Bandura's Social Learning Theory, producing the ITTIBA' conceptual model (tafakkur, tadabbur, ta'wid, niyyah); second, its implementation operates on three levels personal teacher exemplarity, narrative exemplarity through Prophetic biography, and school community exemplarity operationalized through four stages of contextual learning. The study concludes that the moral knowledge-behavior gap underlying bullying in Islamic schools can only be bridged through three simultaneous mechanisms: affective bridging, identity integration, and ecological support, all of which require the presence of authentic and consistent PAI teachers as living role models.
Keywords: Role modelling; Qur'an and Hadith; bullying; contextual Islamic education; Islamic character education.

Abstrak
Bullying di lingkungan sekolah Islam menjadi persoalan serius yang mencerminkan kesenjangan mendalam antara pengetahuan agama dan perilaku sosial siswa. Penelitian ini bertujuan mengonstruksi model role modelling berbasis Al-Qur'an dan Hadis sebagai strategi preventif bullying dalam pembelajaran Pendidikan Agama Islam (PAI) kontekstual. Penelitian menggunakan pendekatan kualitatif dengan jenis library research melalui analisis isi, analisis komparatif, dan sintesis konseptual terhadap sumber primer dan sekunder yang relevan. Hasil penelitian menemukan dua hal pokok: pertama, konstruksi teoritis role modelling Islami dibangun melalui sintesis integratif antara konsep uswah hasanah dalam Al-Qur'an dan Hadis dengan Social Learning Theory Bandura, menghasilkan model konseptual ITTIBA' (tafakkur, tadabbur, ta'wid, niyyah); kedua, implementasinya beroperasi pada tiga level yaitu keteladanan personal guru, keteladanan naratif berbasis Sirah Nabawiyyah, dan keteladanan komunitas sekolah, yang dioperasionalkan melalui empat tahapan pembelajaran kontekstual. Penelitian menyimpulkan bahwa moral knowledge-behavior gap sebagai akar bullying di sekolah Islam hanya dapat dijembatani melalui tiga mekanisme simultan: affective bridging, identity integration, dan ecological support, yang keseluruhannya mensyaratkan kehadiran guru PAI yang autentik dan konsisten sebagai model peran hidup.
Kata Kunci: Role modelling; Al-Qur'an dan Hadis; bullying; PAI kontekstual; pendidikan karakter Islam


Introduction
The phenomenon of bullying in Indonesia’s educational environment has evolved into a serious issue that goes beyond mere peer interactions among students. Data from the Indonesian Child Protection Commission (KPAI) shows that violence in educational institutions including verbal, physical, and cyberbullying consistently ranks among the top ten complaints filed by children each year, with no significant downward trend in sight (KPAI, 2023). This situation is exacerbated by the results of the 2022 Programme for International Student Assessment (PISA) survey, which placed Indonesia in an alarming position on the student social well-being index, largely due to high rates of bullying in schools. This is where the relevance of Islamic Religious Education (PAI) as a subject that not only imparts normative knowledge but also shapes students’ character and social behavior becomes increasingly crucial for academic re-examination.
Previous studies have extensively highlighted the relationship between character education and the prevention of bullying. A study by Mukarromah and Hasyim (2021), published in the Journal of Islamic Education, confirms that the internalization of Islamic values through Islamic Education (PAI) instruction is positively correlated with a reduction in aggressive behavior among students at Madrasah Tsanawiyah; however, this study has not specifically explored the mechanism of role modeling as a structured pedagogical strategy (Mukarromah & Hasyim, 2021). Similarly, Fitria and Wibowo (2022) in Tadris: Journal of Education and Tarbiyah found that the role-modeling approach used by Islamic Education teachers is statistically effective in reducing incidents of verbal bullying in junior high schools, although its implementation remains sporadic and is not yet based on a systematic curriculum (Fitria & Wibowo, 2022). Furthermore, Rahayu et al. (2023) assert in Al-Tadzkiyyah: Journal of Islamic Education that one of the main weaknesses of school-based anti-bullying programs in Islamic schools in Indonesia is the absence of authentic and consistent role models among teachers, resulting in the Islamic values taught in the classroom failing to be internalized in students’ social behavior (Rahayu, Hidayatullah, & Priyanto, 2023).
The academic debate in this field has become even more complex following the study by Hidayat and Nurjanah (2022) in the Journal of Islamic Education, which argues that the emphasis in Islamic Education on cognitive-textual aspects such as memorizing verses and understanding fiqh actually creates a gap between students’ religious knowledge and their social behavior, which ultimately fails to effectively prevent bullying (Hidayat & Nurjanah, 2022). This finding contradicts the position of Aziz and Sulaiman (2021), who argue that a contextual approach in Islamic Education in which the Qur’an and Hadith are directly linked to students’ social realities has proven to be more effective in fostering empathy and reducing the tendency toward bullying behavior than conventional methods (Aziz & Sulaiman, 2021). This intellectual debate reveals a significant gap: although role modeling and the contextualization of Islamic Education have been discussed separately, no study has yet integrally applied role modeling theory within the framework of Islamic epistemology that is, grounded in the Qur’an and Hadith as a planned, curriculum-based strategy for preventing bullying within a contextual Islamic Education framework.
From a theoretical perspective, (Bandura, 1977) Through Social Learning Theory (1977), it is asserted that individuals acquire behavior not solely through direct experience, but through observation of models perceived to possess authority and relevance. This principle is surprisingly aligned with the concept of uswah hasanah in Islam as stated in Quran 33:21, where the Prophet Muhammad (peace be upon him) is held up as the primary role model in all dimensions of social life. This synergy between Bandura and Islamic scholarly tradition has been examined by Mansur and Azhari (2020) in the Journal of Islamic Education Research, which concludes that the integration of social learning theory with the concept of Islamic exemplarity opens up new pedagogical spaces that are more contextual and value-based (Mansur & Azhari, 2020). Ibn Miskawaih in Tahdzib al-Akhlaq and Al-Ghazali in Ihya Ulumuddin had already established that the cultivation of noble character can only be achieved through consistent practice (ta'wid) and emulation (uswah) a perspective that predates Bandura by several centuries and provides an Islamic epistemological justification for modern role-modeling strategies.
On the other hand, a study of bullying from the perspective of (Olweus, 1993) defines bullying as aggressive behavior carried out repeatedly, involving a power imbalance between the perpetrator and the victim. This framework has been used as a conceptual map in various studies in Indonesia, including Susanto and Kurniawan (2022), who, in the Journal of Educational Psychology and Counseling, found that school environments with a strong moral climate characterized by the consistent presence of role models significantly reduce the prevalence of bullying in all its forms, including physical, verbal, and relational bullying. (Susanto & Kurniawan, 2022). This fact reinforces the position (Lickona, 1991) which asserts that role modeling is the most effective method of character education because it works on the affective and conative levels, not merely the cognitive level. In the context of Islamic Education, (Muhaimin, 2001) has pioneered a contextual Islamic Education paradigm that emphasizes the importance of religious education responsive to the social realities of students a framework that serves as a bridge between normative Islamic theory and the need to prevent bullying in contemporary schools.
Nevertheless, there remains a methodological gap in the existing literature. Pratama and Siregar (2023), in Edukasi Islami: Jurnal Pendidikan Islam, acknowledge that most anti-bullying studies in Islamic Education in Indonesia are descriptive in nature and have not yet offered an operational model that can be directly implemented by Islamic Education teachers in the classroom (Pratama & Siregar, 2023). Similarly, Wahyudin and Fajar (2024) in Ta'dib: Journal of Islamic Education highlight the scarcity of research that explicitly links Qur’anic and Hadith texts to structured anti-bullying pedagogical strategies within the Islamic Education curriculum (Wahyudin & Fajar, 2024). This research gap serves as the starting point for this article: how role modeling based on the Qur'an and Hadith can be implemented as a preventive strategy against bullying in contextual Islamic Education (PAI) instruction in a systematic and theoretical manner.
Based on the background and identification of research gaps outlined above, this article formulates the following two main questions: First, how can the concept of role modeling from the perspective of the Qur’an and Hadith be theoretically constructed as a bullying prevention strategy in contextual Islamic Education (PAI) instruction? Second, how can a Qur’an- and Hadith-based role modeling implementation model be integrated into PAI instructional designs that are responsive to the phenomenon of bullying in schools? By answering these two questions, this article is expected to make a significant conceptual contribution to the development of contextual PAI theory and practice, while also offering an operational framework for teachers in carrying out their exemplary role as a bullying prevention strategy grounded in the authority of the Qur’an and Hadith.
Method
This study employs a literature review (library research) using a qualitative-descriptive-analytical approach. This research design was chosen based on the study’s focus on conceptual and theoretical construction specifically, developing a role-modeling framework grounded in the Qur’an and Hadith as a bullying prevention strategy which does not require field data collection but rather the in-depth exploration, analysis, and synthesis of relevant textual sources. The approach used is an integrative-normative approach, which combines the normative Islamic perspective derived from revelatory texts and classical scholarly traditions with the theoretical framework of modern educational science, thereby producing an interdisciplinary conceptual construct.
The data sources in this study are divided into two categories. Primary sources include: the Qur’an and its translations specifically verses addressing exemplary conduct, ethics, and prohibitions against harming others, such as Surah Al-Ahzab: 21, Surah Al-Hujurat: 11, and Surah Al-Isra: 70 as well as classical Islamic texts such as Tahdzib al-Akhlaq by Ibn Miskawaih and Ihya Ulumuddin by Al-Ghazali, in addition to works on grand theories such as Social Learning Theory (Bandura, 1977), Bullying at School (Olweus, 1993), Educating for Character (Lickona, 1991), and Paradigms of Islamic Education (Muhaimin, 2001). Secondary sources include scientific journal articles indexed in SINTA 1–3 and Scopus published within the last seven years (2018–2024), institutional reports such as data from the KPAI, as well as contemporary Islamic education reference books thematically relevant to the study’s focus. The sources were collected through searches of the SINTA, Google Scholar, and Scopus databases using thematic keywords such as role modeling, bullying prevention, contextual Islamic Education (PAI), and Islamic character education.
The validity of the data in this study is ensured through source triangulation, which involves confirming a theoretical proposition using at least three different sources revelatory texts, classical Islamic texts, and modern educational theory so that the resulting conclusions possess robust cross-perspective validity. Additionally, a conceptual member check technique was applied by comparing the findings with relevant previous research results to ensure the consistency of the argumentation. Data analysis was conducted through three interconnected stages: first, content analysis of primary texts to identify concepts of role modeling and violence prevention; second, a comparative analysis to bring together and integrate Western theoretical perspectives with Islamic concepts; and third, conceptual synthesis to formulate a Qur’an- and Hadith-based role modeling model that is operational within the context of Islamic Education (PAI) instruction. The entire analysis process follows the systematic literature review procedures developed by (Denyer & Tranfield, 2009), with modifications tailored to the epistemology of contextual Islamic education studies. 
  
Result and Discussion
The Qur'an's Normative Foundations on Exemplary Behavior and the Prohibition of Bullying
A systematic examination of the texts of the Qur'an reveals that the concept of role modeling in Islam is built upon three mutually reinforcing normative layers: a theological layer concerning human dignity, an ethical layer concerning the prohibition against harming others, and a pedagogical layer concerning the mechanism of transmitting values through exemplary figures. Together, these three layers construct a cohesive argument regarding why role modeling constitutes the most fundamental preventive strategy against bullying within Islamic epistemology.
On a theological level, Quran 17:70 affirms that God has honored the descendants of Adam (wa laqad karramnā banī ādam) without exception regardless of social background, intellectual ability, physical condition, or economic status. This honor is inherent and inherent in every individual as a divine gift (karamah rabbāniyyah), not something attained through achievement or social status. The direct implication of this verse in the context of bullying is significant: any act that demeans, mocks, humiliates, or harms fellow human beings is inherently contrary to the divine order that has honored all of Adam’s descendants. Arifin and Setiawan (2022) identify this theological understanding as the most solid foundation for anti-bullying education in Islam, as it does not rely on conventional rules that can be reinterpreted, but rather stems from an absolute divine decree (Arifin & Setiawan, 2022).
On an ethical level, Quran 49:11 stands as the most comprehensive text that directly regulates social behavior among individuals. This verse prohibits four forms of behavior in sequence: first, lā yaskhar qawmun min qawm (do not mock or belittle a people); second, wa lā talmizū anfusakum (do not slander one another); third, wa lā tanābazū bil-alqāb (do not call one another by offensive nicknames); and fourth, lā tajassasū wa lā yaghtab ba'ḍukum ba'ḍā in verse 12 (do not spy on or backbite one another). These four prohibitions precisely encompass what is categorized in contemporary academic literature by Olweus (1993) as forms of verbal bullying, relational bullying, and social bullying. It is important to emphasize that the Qur’an not only prohibits these behaviors but also labels them as fasq (serious transgression) that undermines the cohesion of the believing community a very harsh moral judgment that demonstrates how seriously Islam views behavior that demeans others. Rachman and Wahab (2022) note that a deep understanding of this verse within the context of contextual Islamic Education (PAI) has been shown to significantly shift students’ perceptions of bullying from merely “ordinary misbehavior” to a serious moral and religious transgression (Rachman & Wahab, 2022).
From a pedagogical perspective, Quranic Surah Al-Ahzab, verse 21, serves as a key text that lays the foundation for role modeling as a mechanism for transmitting values in Islam. The phrase uswah hasanah in this verse does not merely mean “a good example” in a generic sense, but refers to a comprehensive role model that encompasses the spiritual, social, intellectual, and emotional dimensions in an integrated manner. The Prophet Muhammad (peace be upon him), as the embodiment of uswah hasanah, demonstrated very concrete anti-bullying behavior in various narrations: he defended Bilal bin Rabah, who was humiliated due to his status as a former slave; he reprimanded Abu Dzar al-Ghifari for insulting someone by disparaging their mother; and he consistently rejected any form of discrimination based on tribe, social class, or physical condition. This exemplary conduct is not merely verbal or declarative but demonstrative in nature a crucial distinction identified by Nata (2021) as the key to the success of moral education within the Islamic tradition (Nata, 2021).
These three normative layers of the Qur'an theological, ethical, and pedagogical each have a direct correspondence with the categorization of bullying in Olweus’s theory (1993). This can be seen systematically in the following table.
Table 1. Alignment of Qur'anic Normative Layers and Categories of Bullying
	Normative Layer
	Primary Verse / Hadith
	Bullying Category (Olweus)
	Pedagogical Implication for PAI

	Theological: Inherent human dignity
	QS. Al-Isra: 70  karamah insaniyah regardless of social status
	All Categories: Physical, verbal, relational
	Absolute foundation of anti-bullying: harming others means violating the divine decree regarding the dignity of the children of Adam

	Ethical: Prohibition of harming others
	QS. Al-Hujurat: 11-12  four prohibitions: ridiculing, insulting, offensive nicknames, backbiting
	Verbal & Relational, including cyberbullying
	The four prohibitions in these verses directly respond to the four most common forms of verbal and relational bullying in schools

	Pedagogical: Mechanism of value transmission
	QS. Al-Ahzab: 21 uswah hasanah of the Prophet as a comprehensive role model
	Systemic Preventive: All categories
	Teacher's exemplarity as the most effective and long-term mechanism for transmitting anti-bullying values

	Active / Nusrah: Obligation to defend the victim
	HR. Bukhari  "unṣur akhāka ẓāliman aw maẓlūman"
	Upstander Behavior: Active intervention
	Islam not only prohibits being a perpetrator but obligates active intervention when witnessing bullying; even passive bystanders are at fault


Based on the table above, it is evident that the Qur'an not only provides a normative prohibition against bullying but also offers a comprehensive pedagogical framework through the concept of uswah hasanah as a preventive mechanism in contextual Islamic Education (PAI) instruction.
The Normative Foundation of Hadith on Social Ethics Against Violence
Areview of the Hadith corpus has yielded findings that are no less significant. The Hadith narrated by Muslim from Abu Hurairah, which states, “al-Muslim man salima al-Muslimūna min lisānihi wa yadihi” (a true Muslim is one from whose tongue and hands other Muslims are safe), conceptually defines a person’s Islamic identity through their ability to refrain from harming others whether verbally or physically. This definition carries profound pedagogical implications: bullying, from the perspective of this Hadith, is not merely a violation of school rules, but a fundamental contradiction to the Islamic identity itself. A student who bullies a classmate, within the framework of this Hadith, is denying their own Muslim identity a moral framing far more powerful than the mere threat of academic sanctions.
Another highly relevant hadith is the narration by Abu Dawud regarding the prohibition of tadābur (turning one’s back on and ostracizing others): “lā taḥāsadū wa lā tanājashū wa lā tabāghaḍū wa lā tadābarū” do not envy, deceive, hate, or ostracize one another. The social exclusion mentioned in this Hadith, in Olweus’s (1993) terminology, falls under the category of relational bullying, which psychologically constitutes the most damaging form for the development of the victim’s identity and mental health, even though it leaves no physical marks. This textual finding aligns with the study by Susanto and Kurniawan (2022), which found that students’ understanding of the Hadith’s prohibition against social exclusion significantly reduced their involvement in relational bullying at school (Susanto & Kurniawan, 2022).
Equally important is the hadith on nusrah (defending the oppressed) narrated by Bukhari: “unṣur akhāka ẓāliman aw maẓlūman” (help your brother whether he is the oppressor or the oppressed). This Hadith actively commands Muslims not to be passive bystanders in situations of injustice, but rather to take an active role as protectors. In the context of bullying, this means that Islam not only prohibits being a perpetrator but also mandates active intervention against witnessed bullying. This dimension is highly relevant to the findings of Hakim and Suryana (2023) that the most effective anti-bullying programs are not merely those that prevent perpetrator behavior, but those that actively foster upstander behavior (behavior that defends the victim) among students who witness bullying incidents (Hakim & Suryana, 2023).
Ferspektif Keilmuan Islam Klasik: Ibn Miskawaih dan Al-Ghazali
The classical Islamic scholarly tradition makes an equally important epistemological contribution to the development of an anti-bullying role-modeling framework. (Ibn Miskawaih, 2011) In Tahdzib al-Akhlaq, he formulates a theory of moral formation based on three fundamental principles: first, al-nafs qābilah li al-taghyīr (the human soul has the potential to change and be shaped); second, al-akhlāq tastafādu bil-'āda wa al-tamrīn (character is acquired and reinforced through habit and practice); and third, mukhālaṭat al-abrār tūjib al-khayrāt (associating with virtuous people fosters virtue). It is this third principle that is directly relevant to role modeling: Ibn Miskawaih believed that a social environment filled with figures of noble character naturally fosters good character in the individuals within it. This mechanism was identified by Bashori and Mahmud (2021) as the Islamic analogue of the concept of social learning, which Bandura would later formulate eight centuries later (Bashori & Mahmud, 2021).
(Al-Ghazali, 2005) In Ihya Ulumuddin, he offers a more practical perspective on the teacher’s role as a role model. For Al-Ghazali, the teacher (mu’allim) occupies a position that even surpasses that of parents in the moral hierarchy, because the teacher shapes the rūh (soul), while parents merely give birth to the jasad (body). The consequence of this position is that teachers bear a tremendous moral responsibility not only to verbally teach values of goodness but also to consistently demonstrate them in every aspect of their lives. Al-Ghazali explicitly criticizes teachers who teach goodness but do not practice it themselves a critique that resonates with the findings of Lubis and Nasution (2023) that a teacher’s inconsistency between what is taught and what is practiced is the most destructive factor to the teacher’s moral authority in the eyes of students (Lubis & Nasution, 2023).
Bandura’s Social Learning Theory within an Islamic Framework
In his Social Learning Theory (1977), Albert Bandura identified four cognitive processes that mediate between the observation of a model and the reproduction of behavior by the observer. These four processesattention, retention, motor reproduction, and motivation when analyzed in depth within the framework of Islamic epistemology, demonstrate a very strong correspondence with classical Islamic educational concepts. It is this finding of correspondence that forms the basis for the construction of an integrative model in this study.
The process of attention (selective attention to the model) in Bandura’s theory requires that the model possess certain characteristics to be worthy of the observer’s attention: high perceived competence, interpersonal attractiveness, and relevance to the observer’s needs. In an Islamic context, these characteristics correspond to the concept of tafakkur deep reflection directed toward exemplary figures. The Qur’an repeatedly urges believers to engage in tafakkur not only regarding the universe but also regarding the moral qualities of the Prophets and the righteous. When a PAI teacher consistently demonstrates noble character in their interactions with students, they create conditions that foster students’ natural tafakkur organically drawing them to observe and reflect on their teacher’s behavior (Bandura, 1999).
The retention process (the storage of observed behavioral memories) in Bandura’s theory involves the symbolic encoding of observed behavior into the long-term memory system. In Islam, this process corresponds to tadabbur a deep contemplation of the meaning and values underlying observed behavior. When the anti-bullying values demonstrated by teachers are not only captured behavioristically but also interpreted through the lens of the Qur’an and Hadith, these values are stored not only in episodic memory but also within students’ Islamic identity. Yusuf and Hamid (2021) found that students who were able to connect the teacher’s behavior with Qur’anic texts demonstrated significantly stronger retention of these values and were more resistant to negative peer influence (Yusuf & Hamid, 2021).
Bandura’s process of motor reproduction (the reproduction of behavior stored in memory) requires that individuals have the ability and opportunity to practice the behavior they have observed. In Islam, this process corresponds directly to the concept of ta’wid (habituation), which is one of the main pillars of moral education in Islamic thought (Al-Ghazali, 2005) and (Ibn Miskawaih, 2011). Habituation is not merely mechanical repetition, but rather a gradual process of internalization in which behavior that is initially performed consciously and deliberately gradually becomes a spontaneous response what Bourdieu refers to in sociology as habitus. In the context of contextual PAI, anti-bullying ta'wid can be operationalized through various structured activities that provide students with repeated opportunities to practice empathetic behavior, advocacy for the vulnerable, and peaceful conflict resolution.
The process of motivation (the drive to reproduce behavior) in Bandura’s theory is heavily influenced by anticipated reinforcement both extrinsic and intrinsic. This is where Islam provides an additional dimension not found in the secular version of Bandura’s theory: the concepts of niyyah (sincere intention for the sake of Allah) and al-thawāb (divine reward) create a source of intrinsic motivation that is far stronger and more sustainable than extrinsic motivation in the form of praise or rewards. Students who understand that anti-bullying behavior is a form of worship that will be rewarded by Allah possess a motivational force rooted in faith a motivation that will not fade when teacher supervision or school sanctions are absent. Kurniasih and Prabowo (2023) empirically demonstrated that students with a high understanding of the worship dimension of positive social behavior exhibit significantly higher consistency in anti-bullying behavior, even in situations of peer pressure (Kurniasih & Prabowo, 2023).
The ITTIBA' Conceptual Model: An Integrative Synthesis of Bandura and Islamic Epistemology
Based on the findings presented in the research results section, an integrative conceptual model can be formulated, which constitutes the original theoretical contribution of this article. This model is named ITTIBA' (Integrative Tarbiyah of Islamic Exemplarity Based on the Qur'an), which systematically integrates Bandura’s four processes with the four dimensions of Islamic exemplarity into a cohesive pedagogical framework. The name ITTIBA' was chosen intentionally because in Islamic tradition, ittiba' means following an example with full awareness, understanding, and commitment in contrast to taqlīd, which means following blindly without understanding. 
Tabel 2. Correspondence of Bandura's Processes and Dimensions of Islamic Exemplarity
	Bandura’s Process
	Islamic Dimension
	Qur’anic / Hadith Foundation
	Operationalization in PAI

	Attention
	Tafakkur (Contemplation)
	QS. Al-Ahzab: 21  uswah hasanah as a comprehensive role model
	The teacher displays consistent and meaningful anti-bullying behavior; students are invited to contemplate the underlying values.

	Retention
	Tadabbur (Comprehension)
	QS. Al-Hujurat: 11  prohibition of degrading others as fasq (serious transgression)
	Observed values are linked to Qur’anic and Hadith texts so they are stored in the student’s Islamic identity.

	Reproduction
	Ta’wid (Habituation)
	HARI. Muslim  “man salima al-Muslimūna min lisānihi wa yadihi”
	Students are given repeated opportunities to practice anti-bullying values in structured, real-life situations.

	Motivation
	Niyyah (Sincere Intention)
	HARI. Bukhari nusrah: the obligation to actively defend the oppressed
	Anti-bullying behavior is interpreted as an act of worship and a form of nusrah (defense) commanded by Islam.


	The ITTIBA' model operates in a spiral rather than a linear cycle; each cycle leads to a deeper and more solid internalization. A student who initially observes the teacher’s behavior (tafakkur), then reflects on it through the lens of the Qur’an (tadabbur), then accustoms themselves to practicing it (ta’wid), and finally performs it with sincere intention for the sake of Allah (niyyah), will undergo a moral transformation that far surpasses mere external behavioral change. They undergo what is known in Islamic psychology as tazkiyat al-nafs (purification of the soul) a process of moral growth from within that is permanent and authentic. Mansur and Azhari (2020) demonstrate that such an integrative process produces a character far more resilient to negative environmental influences than character formation based solely on rules and sanctions (Mansur & Azhari, 2020).
	Within Thomas Lickona’s (1991) framework, which divides character into three components moral knowing, moral feeling, and moral action the ITTIBA’ model can be mapped as follows. The components of tafakkur and tadabbur operate within the dimension of moral knowing by linking cognitive knowledge about the prohibition of bullying with a deeper understanding of why bullying contradicts divine values. The ta’wid component operates within the moral action dimension by ensuring that values understood cognitively are translated into repeated, concrete actions. And most critically, the niyyah component operates within the moral feeling dimension by making anti-bullying behavior an expression of love for Allah and fellow human beings, rather than mere obedience to rules. These three dimensions of Lickona’s model can only be developed simultaneously and in balance through the presence of authentic role models, and this is what makes role modeling not merely one method, but a sine qua non of effective character education (Lickona, 1991).
First-Level Implementation: Personal Exemplary Behavior of PAI Teachers
The first and most fundamental level of implementing the ITTIBA' model is the personal example set by Islamic Education teachers in all their interactions with students, both inside and outside the classroom. Setting an example at this level is not a “performance” carried out in front of the class, but rather an authentic expression of the teacher’s character that has been internalized through an ongoing process of tazkiyat al-nafs. Al-Ghazali, in Ihya Ulumuddin, asserts that a teacher who teaches goodness but does not practice it is like a lamp that burns itself a metaphorical expression illustrating the destructiveness of inauthenticity in moral education.
Operationally, the personal exemplary behavior of anti-bullying PAI teachers encompasses at least five behavioral dimensions that must be consistently demonstrated. First, in the linguistic dimension, PAI teachers consistently use language that respects the dignity of every student, never mocking, belittling, or unfairly comparing students, even in situations of academic frustration. Second, in the procedural dimension, PAI teachers actively and firmly intervene in every bullying incident they witness, do not let bullying go unaddressed, and do so in a way that educates the perpetrators without humiliating them in front of the class. Third, the inclusive dimension of PAI teachers consciously ensures that every student, including those most socially marginalized, receives equal attention, recognition, and appreciation. Fourth, the empathy dimension of PAI teachers consistently demonstrates the ability to understand and respond to students’ feelings, especially those experiencing social difficulties. Fifth, the consistency dimension of PAI teachers maintains the same behavioral standards both inside and outside the classroom, in the presence of the principal and when alone, because students especially adolescents possess a highly acute intuitive ability to detect inconsistencies.
Abdillah and Nurdin (2022) found that the consistency of teachers’ behavior outside of class is the most significant factor in shaping students’ perceptions of the authenticity of teachers as role models. Students who perceive their teachers as consistent in their words and actions demonstrate a fourfold stronger internalization of values compared to students who perceive their teachers as behaving differently inside and outside the classroom (Abdillah & Nurdin, 2022). These findings have important implications for the professional development of Islamic Education teachers: training programs should not focus solely on pedagogical competencies and subject matter mastery, but must explicitly include character development and the teachers’ spiritual self-development as equally important components.
Second-Level Implementation: Narrative Role Models Based on the Sirah Nabawiyyah and Islamic Stories
The second level of implementing the ITTIBA' model involves the use of narrative role models, presenting exemplary stories from the Sirah Nabawiyyah, the accounts of the Companions, and contemporary Muslim figures as a rich and meaningful source of observational learning. This narrative exemplarity operates through the mechanism of vicarious learning in Bandura’s theory, wherein individuals learn not only from direct observation of physically present models but also from stories about models who are not physically present yet are immortalized through texts and narratives.
The Qur'an itself is a book filled with narrative examples; nearly one-third of its content consists of stories of the Prophets and earlier communities that contain moral lessons (qiṣaṣ al-Qur'ān). Allah explicitly states the pedagogical purpose of these stories in Surah Yusuf, verse 111: “laqad kāna fī qaṣaṣihim 'ibratun li-ūlī al-albāb” (indeed, in their stories there is a lesson for those of understanding). The story of Prophet Yusuf, who was treated with great injustice by his brothers yet responded with nobility and forgiveness; the story of Bilal bin Rabah, who endured physical torture yet maintained his dignity; or the story of Prophet Muhammad, who was spat upon and pelted with filth yet continued to pray for guidance for his tormentors all of these are powerful and deeply moving anti-bullying narratives.
In the context of contextual Islamic Education, these narrative role models need to be presented in a way that is relevant to the experiences of modern students. Zuhdi and Komaruddin (2023) found that a contextual storytelling approach presenting the Sirah Nabawiyyah by explicitly linking it to concrete bullying situations students might face at school yields a far stronger affective response compared to narratives presented in an abstract-historical manner (Zuhdi & Komaruddin, 2023). For example, the story of how the Prophet rebuked Abu Dzar for insulting someone by disparaging their mother can be presented in the context of a discussion on cyberbullying on social media, demonstrating that Islamic principles regarding human dignity apply equally in both face-to-face and digital interactions. Pratiwi and Santoso (2023) note that such an approach is highly relevant given the high prevalence of cyberbullying among madrasah students, which reaches 41.2% in urban areas (Pratiwi & Santoso, 2023).
In addition to historical narratives, contemporary role models should also include stories of modern Muslim figures who demonstrate the courage to defend the vulnerable, refuse to participate in group bullying, or succeed in transforming a culture of violence in their communities. Wahid and Mujtaba (2023) found that Generation Z is more responsive to contemporary role models relevant to their world than to historical figures who feel distant from the reality of their digital lives, although both are important and should be presented in a complementary manner (Wahid & Mujtaba, 2023).
Third-Level Implementation: Community Leadership and the Anti-Bullying School Ecosystem
The third and most systemic level of implementing the ITTIBA' model is the development of an ecosystem of exemplary behavior throughout the school community an environment where anti-bullying values are not merely taught in Islamic Education classes but are instilled in every aspect of school life. Muhaimin (2001) asserts that contextual PAI cannot be effective if it is limited to formal class time alone; it must permeate the entire hidden curriculum from the way teachers greet students in the hallways, to how school rules are formulated and enforced, to how relationships among teachers themselves are built and maintained. (Muhaimin, 2001).
The third and most systemic level of implementing the ITTIBA' model is the development of an ecosystem of exemplary behavior throughout the school community an environment where anti-bullying values are not merely taught in Islamic Education classes but are instilled in every aspect of school life. Muhaimin (2001) asserts that contextual PAI cannot be effective if it is limited to formal class time alone; it must permeate the entire hidden curriculum from the way teachers greet students in the hallways, to how school rules are formulated and enforced, to how relationships among teachers themselves are built and maintained (Hakim & Suryana, 2023). The second component is institutional policy alignment, which ensures that school policies consistently reflect and reinforce the values taught in Islamic Education classes. Hamzah and Ridwan (2022) emphasize that the effectiveness of Islamic Education teachers’ role modeling is significantly moderated by the presence or absence of clear institutional policies that are fairly enforced (Hamzah & Ridwan, 2022). The third component is parental engagement, which involves parents as partners in building an ecosystem of positive role models that extends beyond the school setting, given that the influence of the family environment on students’ character development cannot be overlooked.
Designing Contextual Anti-Bullying Islamic Education Lessons: Operational Steps
Specifically, the integration of the ITTIBA' model into the design of contextual Islamic Education (PAI) can be implemented through four interconnected learning stages. These stages adopt the principles of contextual teaching and learning (CTL), adapted to the framework of Islamic epistemology. This is systematically illustrated in the following table.
Tabel 3. Stages of Contextual PAI Learning
	Stage
	Arabic Term
	Learning Activity
	Lickona's Component Developed

	Contextualization
	Rabṭ al-Wāqi' bi al-Naṣṣ (Linking reality with text)
	The teacher presents a real bullying case as an entry point; open discussion on student experiences before opening Qur'anic texts.
	Moral Knowing: Building relevance and learning motivation

	Value Exploration
	Istikshāf al-Qiyam (Exploring values)
	Contextual thematic exegesis (tafsir mauḍū'ī); victim perspective simulation; analysis of relevant Hadith; meaningful group discussions.
	Moral Knowing & Moral Feeling: Cognitive-affective integration

	Exemplarity & Practice
	Uswah wa Tamrīn (Exemplarity and exercise)
	Explicit demonstration by the teacher; role-play of bullying situations; interactive case studies; habituation of Islamic responses to conflict.
	Moral Feeling & Moral Action: From affection to concrete action

	Reflection & Commitment
	Murāja'ah wa Mīthāq (Reflection and covenant)
	Structured individual/group reflection; written commitments; character-based assessment; follow-up observation of social behavior.
	Moral Action: Internalization into permanent habitus



Stage One: Contextualization (Rabṭ al-Wāqi' bi al-Naṣṣ) The teacher begins the lesson by presenting a real-life bullying case relevant to the students’ experiences whether it occurred within the school environment, was reported in the media, or was personally experienced by the students. This case is then used as an entry point to open a discussion on relevant values from the Qur’an and Hadith. This approach reverses the conventional PAI learning paradigm, which typically starts from the text and moves toward the context; conversely, it begins with a real-world context and moves toward the divine text a process that Aziz and Sulaiman (2021) have demonstrated to be more effective in building relevance and student motivation (Aziz & Sulaiman, 2021).
Stage Two: Exploration of Values (Istikshāf al-Qiyam): Students are encouraged to explore in depth the values of the Qur’an and Hadith that are relevant to the case under discussion. This exploration does not stop at textual understanding but involves contextual analysis (tafsīr mauḍū'ī) that connects the meaning of the verse with contemporary social realities. Suyadi and Sutrisno (2021) found that the value exploration stage, which involves simulating the victim’s perspective and encourages students to empathically imagine the feelings of someone being bullied, is significantly more effective in fostering anti-bullying attitudes compared to normative discussions alone (Suyadi & Sutrisno, 2021).
Stage Three: Modeling and Practice (Uswah wa Tamrīn): Students observe a live demonstration by the teacher of how the values explored are translated into concrete behavior, and then practice them through simulations, role-playing, and interactive case studies. At this stage, the teacher explicitly demonstrates how to respond to bullying situations in accordance with Islamic guidance, ranging from how to admonish the perpetrator wisely, how to support the victim with empathy, to how to build inclusive and dignified social relationships. Mukarromah and Hasyim (2021) found that the combination of teacher demonstrations and direct student practice resulted in value internalization that was four times stronger than lecture-based learning alone (Mukarromah & Hasyim, 2021).
Stage Four: Reflection and Commitment (Murāja'ah wa Mīthāq) The learning process concludes with a structured reflection session in which students, individually or in groups, articulate the values they have learned, connect them to their personal lives, and make concrete commitments regarding how they will apply those values in their daily interactions. Fauzan and Rohmah (2022) recommend that these commitments be documented in writing and followed up through character-based assessment, which treats the observation of social behavior as an assessment component on par with cognitive tests (Fauzan & Rohmah, 2022).
Menjembatani Moral Knowledge-Behavior Gap: Kontribusi Model ITTIBA'
One of the most consistent and concerning findings in the reviewed literature is the persistent moral knowledge-behavior gap in Islamic schools, where students possess adequate normative knowledge regarding the prohibition of bullying in Islam, yet this knowledge does not translate into appropriate social behavior. Nugroho and Lestari (2022) found that 28.3% of students who engage in bullying at madrasahs do not perceive a contradiction between their Islamic identity and the bullying behavior they exhibit (Nugroho & Lestari, 2022). A finding that indicates a profound failure in the process of internalizing values. 
The ITTIBA' model is specifically designed to bridge this gap through three main mechanisms. First, the affective bridging mechanism involves the emotional and spiritual dimensions in values education, rather than merely cognitive transmission. When students not only know that bullying is prohibited in Islam but also deeply feel that such behavior harms fellow human beings honored by Allah and that this contradicts their most fundamental Islamic identity, the motivation to behave differently becomes far stronger. Suyadi and Sutrisno (2021) demonstrated that affective-cognitive integration in Islamic Education (PAI) can significantly reduce moral disengagement a psychological process identified by Bandura (1999) as the primary mechanism that allows individuals to continue bullying while maintaining a self-image as a good person (Suyadi & Sutrisno, 2021).
Second, the mechanism of identity integration explicitly links anti-bullying behavior to students’ Islamic identity. When students understand and internalize that a true Muslim is one from whose tongue and hands other Muslims are safe (HR. Muslim), engaging in bullying becomes not merely a violation of rules, but a denial of one’s most fundamental identity. Rahayu, Hidayatullah, and Priyanto (2023) found that the internalization of Islamic identity as an anti-bullying identity is the strongest protective factor against involvement in bullying behavior among madrasah students (Rahayu et al., 2023).
Third, the ecological support mechanism ensures that the values internalized in PAI classes are consistently reinforced by the entire school ecosystem. Mansyur and Hasyim (2022) emphasize that values taught in the classroom but contradicted by actual practices in the school environment will lead to cognitive dissonance, which ultimately weakens the internalization of those values (Mansyur & Hasyim, 2022). Conversely, the values taught and reinforced by the entire school community will be strengthened exponentially. 
Relevance to the Merdeka Curriculum and the Context of Contemporary Indonesian Education
The ITTIBA' model proposed in this article is highly compatible with the Merdeka Curriculum framework currently being implemented in Indonesia. The dimensions of faith, piety toward God the Almighty, and noble character in the Pancasila Student Profile substantively encompass the values developed in this model empathy, respect for the dignity of others, the courage to defend justice, and the rejection of all forms of violence. Sholeh and Anwar (2023) found that the implementation of Islamic Education (PAI) that explicitly integrates the dimension of exemplary behavior within the Merdeka Curriculum framework yields significantly more positive results in the formation of students’ social character compared to conventional implementation (Sholeh & Anwar, 2023).
Furthermore, the Merdeka Curriculum's flexibility regarding time allocation and teaching methods provides broader room for PAI teachers to implement the contextual approach championed by the ITTIBA' model. Project-based learning, a flagship approach of the Merdeka Curriculum, can be utilized to design Islamic value-based anti-bullying projects for example, campaigns for an Islamic-friendly school, a buddy system program inspired by the concept of Ukhuwah Islamiyah (Islamic brotherhood), or projects documenting exemplary stories of non-violence from the surrounding community. Buseri and Karim (2022) affirmed that such integration not only enriches the implementation of the Merdeka Curriculum but also strengthens the position of PAI as a subject that is relevant and responsive to contemporary social challenges a crucial position amidst the discourse on the relevance of religious education in the modern era (Buseri & Karim, 2022).
The greatest challenge in implementing this model remains the readiness and quality of the PAI teachers themselves. Pratama and Siregar (2023) stressed that the majority of PAI teachers in Indonesia do not yet possess adequate role modelling competencies as demanded by the ITTIBA' model not due to a lack of religious knowledge, but because PAI teacher education and training programs have thus far failed to explicitly develop the dimensions of character and personal exemplarity as measurable professional competencies (Pratama & Siregar, 2023). This becomes an urgent agenda for Islamic Teacher Training Institutions (LPTK) to overhaul the PAI teacher education curriculum, incorporating character building and role modelling capacity development as core components, not merely supplements.

Conclusion
This study aimed to answer two main problem formulations: how the concept of role modelling based on the Qur'an and Hadith can be theoretically constructed as a preventive strategy against bullying in contextual PAI learning, and how its implementation model can be integrated into a PAI instructional design responsive to the phenomenon of bullying. Based on the study conducted, two primary findings emerged to answer these questions.
First, the theoretical construction of role modelling based on the Qur'an and Hadith as an anti-bullying preventive strategy can be built through an integrative synthesis between the Islamic concept of uswah hasanah and the psychological mechanisms of Bandura's Social Learning Theory. This synthesis produces the ITTIBA' conceptual model, which integrates Bandura's four processes (attention, retention, reproduction, motivation) with four dimensions of Islamic exemplarity (tafakkur, tadabbur, ta'wid, niyyah). The fundamental difference between the two lies in the transcendental dimension of Islam, which elevates exemplarity from a mere pedagogical strategy to a divine mandate originating from QS. Al-Ahzab: 21, reinforced by the explicit prohibition of bullying in QS. Al-Hujurat: 11 and the obligation of nusrah (defense) in the Hadith of Bukhari.
Second, the implementation of the ITTIBA' model in contextual PAI instructional design operates on three mutually supporting levels: the personal exemplarity of the teacher, which is consistent across all interactions with students; narrative exemplarity through stories from the Sirah Nabawiyyah presented contextually; and community exemplarity, which builds an ecosystem of anti-bullying values throughout the school environment. These three levels are operationalized through four continuous learning stages: contextualization (rabṭ al-wāqi' bi al-naṣṣ), value exploration (istikshāf al-qiyam), exemplarity and practice (uswah wa tamrīn), and reflection and commitment (murāja'ah wa mīthāq).
More broadly, this study asserts that the moral knowledge-behavior gap—the root of the bullying problem in Islamic schools—cannot be resolved merely by adding normative content. This gap can only be bridged through three mechanisms working simultaneously: affective bridging, identity integration, and ecological support. Therefore, role modelling based on the Qur'an and Hadith is not just an alternative method in PAI; rather, it is the core of the Islamic educational paradigm itself, which must be systematically operationalized and supported by comprehensive institutional policies. Because this study is conceptual, the empirical testing of the ITTIBA' model through classroom action research and the development of instruments to measure PAI teachers' role modelling competencies serve as urgent agendas for future research. 
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